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TRANSCRI PT OF PROCEEDI NGS

THE MODERATOR: |'Il assume that |'ve said
good norning to everybody.

PARTI Cl PANT:  Yes, good norning.

THE MODERATOR: Welconme. | feel |ike maybe
some of you or nost of you should say welcone to ne

because nmost people are fromthis area

My nane is Kavernuii Murangi. | work for the
Ari zona Departnment of Education. |[|'ve been there for
three years now, and | will be facilitating this

session or this focus group neeting.

We are very pleased that you could conme. W
know how busy you all are but this is an inportant
i ssue, and we appreciate you taking your time to cone
and give us sone insight and advise the departnment how
to proceed.

This nmeeting is one of a series of activities
designed to gather public input regarding the high
school graduation date for AIMS. A survey was sent out
in January to educators, business |eaders, parents,
comunity | eaders, and the world at large. This week
we had three town hall neetings, one in Flagstaff,

Tucson, and Phoenix. 1In addition, we are conducting



three focus groups to gather nore in-depth discussion
of sone of these issues, and the participants in these
focus groups are a cross-section of comunity | eaders
like yourselves. So we are very pleased that you could
cone.

As you can see, at the top of the agenda, if
you have a copy, we're scheduled until 11:00. This is
a fairly small group and if we finish early, that would
be fine. If we don't, that's okay, too.

VWhat we will do with the discussion, the
t houghts, the ideas that cone up fromthis neeting is
that they will be sunmarized along with the input from
t he surveys, fromthe town hall neetings, and they wll
be presented to the Board on March 26t h.

We are going to record the neeting, just to
make sure that we fully capture your views, and then
we' || analyze the data and | ook at it closely again
So | hope people are confortable with that, but please
be assured that your nanme will not be associated with
any specific comments. Perhaps that does not even
mat ter.

Qur role hereis as -- |I'mfrom ADE, and
"Il be facilitating. | have Dr. Paul Young, and he's
going to be recording and taking notes. Qur role is --

that's the extent of ADE's and State Board's role at






this neeting.
This is your neeting. W want to hear your

vi ews, your perspectives, and all views are inportant.

I hope we'll follow a sort of informal conversationa
format. ['Il try to make sure that everyone has a
chance to speak, and | think we'll have a good and

productive di al ogue.

We have a sign-in sheet. Please initial --
put your name next to your name that's as it appears on
the sheet. Qur host is very gracious and we have sone
cof fee here and sone water

PARTI Cl PANT:  Not nuch water.

THE MODERATOR: Not much water. Sone water

PARTI Cl PANT:  Sone wat er.

THE MODERATOR: There's a water fountain
ri ght across here, and the bathroons are, | think,
through this door. Gentlenen is here and the |adies
room acr o0ss.

Okay. Let's quickly go around the table and
gi ve each person a chance to tell us who you are and
what you do. Good norning.

PARTI Cl PANT:  Good nor ni ng.

THE MODERATOR: Wl cone.

(I ntroductions nmade.)

THE MODERATOR: Very interesting. You folks






are in many roles, leadership roles, and I think we're
going to have a great discussion this norning.

Dr. Young, would you like to introduce your
rol e?

PARTI Cl PANT: Like ne to do that?

THE COURT: Yes, please.

PARTI Cl PANT: My nane is Paul Young.

THE MODERATOR

We have -- there's an AIMS fact sheet, and
the purpose of that is really to use as a reference
sheet throughout this discussion. W tried to put sone
of the basic facts on this sheet, facts that nost if not
all people are familiar with, so this is nerely a
reference sheet.

Let's take a few minutes and go over this.
We're not going to discuss this docunent, but it is
there for you to use as a reference sheet. So if you
just take a few m nutes and quietly |ook at the
docunent .

(Silence.)

THE MODERATOR: Okay. Are there any
guestions on any facts here?

Ckay. Let's go ahead and then start



di scussing the issue that brought us here. And we will
frame the discussion in terns of the two questions that
were sent out to the world, as Billy likes to say, and
really, that's what we tried to do

One of the benefits of the focus group is
that you have follow up and you can discuss the issue
in depth, and that's sonmething that one cannot do with
a survey. O course, we have an exchange of ideas and
t hen people are informed by the views of others. So
this is a critical part of this infornmation gathering.

The first question that was sent out is, what
date woul d you recommended as the effective date for
AlMS to be a graduation requirenent for high schoo
students. You may reconmend different dates for the three
sub-tests, mathenmatics, reading and witing. Please
expl ai n why.

Second question, in your opinion, what steps
are necessary at the school/district/state level to
i mpl enent AIMS as a high school graduation
requirement.

The questions are linked. | nean, that's --
they arguably might be difficult to separate but, in
fact, we want to discuss themtogether. Sinply for the
pur pose of discussion, let's start with the second

guestion and perhaps try to decide sone of the issues,






sone of the factors, sone of the necessary steps that
need to be in place so that we can feel confortable
about the high school graduation requirement, and we
wor k our way towards a date that we could recomend as
the effective date to the Board.

And at this point, I'll really open it to
everybody who wants to junp in. \What steps are
necessary at the school district state level to
i mpl ement AIMS as a high school graduation

requi renment ?

PARTI Cl PANT:  Well, "Il start. Some of
these things, | think, will come along as the process
continues. W're still going to be getting sone of

this.

But it has been mentioned fromour classified
staff, who's responsible for docunenting all of these
results, keeping track of what happens and so on, that
it would be helpful fromthe state if we could, first
of all, get as accurate accounting of results as
possible in as tinely a manner as possible. Because
sonmetinmes we've gotten a list two weeks before the
test, and it's really difficult to do anything
additional toward renediation or tutorials, things |like
that, prior to the next test date.

So, and | know some of these things as we






di scuss today may be already things that you have
addressed at other foruns, so forgive me. | haven't
been to all of those. But just froma |ogistica

st andpoi nt, steps that can help us at the school I|eve
fromthe state, that woul d be nost hel pful.

Al so, for exanple, when our students take an
SAT test or an ACT test, when we get the results back
they come to us on a stick tab form So as we get into
the tines com ng up where things can be put on the
students' records, it would be really helpful if the
results could come to us fromthe state on a stick tab
formthat could be placed on the transcripts, and that
is going to be allowed to happen. There are only
certain years that we can put those stick tabs on.

But then those results are right there,
they're already put in the transcript, rather than
different sites comng up with their own ways. |If we
could get that data together at the district |evel,
that's a really hel pful tool that cones to us from
testing entities.

PARTI Cl PANT: One consideration that conmes up
over and again from parents and teachers is the anount
of time we're spending on testing that takes away from
i nstructional tinme.

And | know there are di scussions about adding






days to the calendar to make up for that, but that is
an issue, because if we're going to raise the bar and
continue to raise the standards, then -- we're stil
continuing here, for exanple, in Flagstaff, with
Stanford 9 assessnents at grades -- in high school, at
grades 9, 10, and 11, because they test different
things and the data that results fromthose tests are
different.

So we feel it's inmportant that we have that
information, so we're continuing that testing as well
That means two nore days of testing. So that's an
i ssue just fromthe school I|evel.

Anot her thing that | think would be really
interesting for you, my school is what 1'd call an
average size high school. | have about 1,400 students,
dependi ng on what type of year it is, and that's a nice
size high school to work with. | know there are sone
that are smaller and sone that are considerably | arger
in the state, so |I'mreal happy to have that size high
school .

I have, in ny office, stacks and stacks of
di fferent schedules and logistics for all the different
testing scenarios that are created by all of these
different commttees for testing, who's left to test,

whi ch cohort and which group is needing to do what, and






it's unbelievable the planning of all of that. 1I'm
thinking, as we get into this, that it would be
wonderful to have an opportunity to share anong
educators different schedul es that have come up, what
seens to be worKking.

In our district, it's really difficult to
test after school and on Saturdays because we have so
many students that ride the bus into school that cone
froma long way to go to school. And so those issues
are difficult to accormpdate, so the scheduling piece,
the tracki ng of who needs to take what test, who has
not tested, and what opportunity -- just l|logistica
t hi ngs.

I'"'mnot hearing fromnost teachers at al
that they -- this has been a good process in terns of
rai sing the bar, inproving the inclusion of standards
in curriculum Al these things have been good.
think you see just fromyour fact sheet here that the
writing results have steadily inproved at each
opportunity for testing, and certainly | think that's
the result of focusing on standards, not teaching to a
test but focusing on standards and getting the sanme
clear nmessage to all of our communities that this is
i mportant and kids need to have the best education that

we can possibly give themso that they can do well when






they | eave us.

But the | ogistical pieces seemto be the
(tape inaudible) right now that we could really talk
nore about. Like, 1'd |love to have -- maybe you could
go into any high school anywhere and | ook at all the
schedul es and the different inordinate anmounts of hours
that are spent on trying to coordinate all of this,
send letters out to parents with who's passed what and
then kids cone in with a card and say, but | got this
and it said | passed that, the news we got said you
didn"t. And it's just that kind of stuff that we need
to perfect and work on. So that's just my initia
t hought s.

PARTICIPANT: 1'd like to (tape inaudible).
| really appreciate that the state departnent worked
with the legislature to provide these additional days,
but I think it's too late for us to go with the current
dates. And so when you talk about -- I would -- I'm
very conflicted about suggesting |ater on that we nove
the date because | think there are problens (tape
i naudi bl e) .

But wi thout these additional days in place, a
| ot of the things that need to be done will not get
done. And so | appreciate what the state departnent

di d. | think it was done too | ate.






And | think that that concern spreads into
sonme ot her areas. The reason | brought my textbook,
wasn't going to do honework here. This is a textbook
that we adopted several years ago. It cost a |lot of
nmoney, (tape inaudible) dollars. It was adopted before
t he standards were devel oped.

So if | want to teach -- and | don't teach
froma textbook as if that's ny life, but if | want to

teach what the state is going to probably be testing,

the persuasive witing, | have a textbook that has
three exanpl es of persuasive -- and it's not writing,
it's speeches -- Patrick Henry, Martin Luther King, and

| forget the other one. These are not good nodels for
what you're going to ask for. So in terns of

materials, we're at a disadvantage. This is one cl ass,
one group of kids, but | think it's probably nultiplied
across the state.

In preparing, | go to the websites of other
states for materials, so | think the state departnent
could help us. And the news nedia, apparently, hel ped
us by forcing the state departnent to rel ease sanple
guestions. And so that kind of thing also forces nme to
believe that we need to push this to a |later date so
that we can incorporate sonme of this new information.

And then to follow up on the other thing she






said, the tracking of progress, fromthe classroom
teacher point of view, | want to use the test in an
informative way. So in addition to stick tabs, | want
to be able to see, in sonme easily accessible way,
perhaps an electronic format, what the individuals in
ny classroomneed. | have to have that information.
O herwise, I'mteaching things to people who are

al ready conpetent, that's not good, and |I'mteaching --
and I"'mfailing to teach things to students in areas
of -- that they have deficiencies in. And how can
tailor my teaching w thout that?

And then a third foll owup on her remark,
think it was in her conments, |'mreal concerned about
t he overenphasis on -- I'man English teacher and
|l ove to focus on English, but I'm concerned about the
overenphasis on reading, witing, and mathematics. |'m
afraid very seriously that the arts are going to be
damaged by this and that foreign | anguage and science
and all those kinds of other content areas are going to
be neglected. And ny -- | don't read extensively in
this area, but ny understanding is that in other states
t hat have had hi gh-stakes testing, that's exactly what
happens.

So I'mvery concerned about that, that we

wi |l becorme overly focused on these three areas of






i nstruction, which are crucial, but | basically
consi der these elenentary subjects. | think that

English is an enrichnment subject at the high schoo

| evel, for nmost kids, that -- and mathematics is an
enri chment subject. 1It's a tool to help you learn
These are tools to help you learn in nore -- | don't
know how to describe it -- in content areas that have

nore of a real-world formto it, drawi ng, dance, and
sci ence and history.

And those, to ne, are the real contents. [|I'm
just -- I'min a tool content area. W don't have a
culture where reading and witing are jobs. They're
tools for jobs. History and science and performnng
arts, those are jobs, see, so that's the perspective
I"'mcoming from | think we have a real danger, then
of shifting away fromthe busi ness of school and we
beconme a test prep agency.

PARTI CI PANT: And I'd like to just respond.
Where | take that tois, | take it down to my third
grade grandson, and | want himto be able to read and
wite and do math at the level he is on. And all of
that other stuff is all wonderful and not (tape
i naudi bl e), but |I see this as just, you know, get the
basi cs down and all the other things are there.

I'd like -- with our faculty, we focus on






hey, take care of this. This is -- this should be
there. Every student should be able to read, wite,
and do math, and let's just take care of it, get it off
our shoulders. And all that other stuff is there, but
we can't ignore this and say, well, you know, we want
all these other pieces. And so that's just how | see
it.

I'"d like to respond and go into what she
said, and | agree the data managenent is a chall enge.
W started two years ago and built our own data
managenent system with the expectation we put the data
in, but what we've struggled with is getting the data
on a disk. And we haven't been able to do it yet in
the efforts we've made. W' ve received sone things,
but even from Stanford 9, we haven't been able to get
the data in the formthat we could just download it
i nto our database.

And | think that's just a critical piece,
that we not get witten reports and that tabs are nice,
but if we have an electronic way we can put it into any
system we have and then produce it for teachers in the
cl assroom we can bring it out in many different
formats and we can keep track of it, and that's just
real critical

Also, the issue of tine for testing, what






we' ve done at Sedona Red Rock High School is we do |ate
starts, and all of the students that don't test, that
don't have to test, it's like a reward. They stay
hone.

But the point, | think, is real inportant is
that we want really good testing conditions, and so to
get good testing conditions you can't -- there's no
possibility of doing that and keeping everybody in
school at the same time. You know, we have big
assenblies in the auditoriumand we'll have kids in the
gymand we'll do this and we'll do that, and all of
that just takes away fromwhat we're trying to do. So
it will become a concern, but | think as nore and nore
kids pass it, what we're seeing is that we just have
fewer testers and retesters, and so it actually becones
nor e manageabl e.

| wanted to refer to what we need fromthe
state. | think we need strong |eadership fromthe
state. If I'mgoing to | ead parents, students, and
teachers in an effort to focus on the standards and the
outcones, | have to also have strong | eadership to | ook
up to.

So when | get people on board and | ead them
and notivate themand tell them this is going to

happen and we need to be prepared, and now we have to






move funds here and there -- and maybe you can speak to
what we've done with ESL -- and we get that going, and
then we read in the papers, oh, my gosh, it's going to
be postponed and sonething else is going to happen
sonething -- | lose credibility. W -- the teachers

| ose credibility. The parents begin to wonder what's
up, and everybody -- and so we can't really nove
forward if we don't have that strong | eadership

So | just want -- as a principal, | want you
totell nme, if nunber 6 are the graduation dates,
want to know that, and | don't want to hear next week
that it's going to change. You know, | think all of
us, we can find ways to neet the challenge, but we
can't have it noving all over the place. So that's
what | really need, is |eadership. Tell me what is
expected, and then | will help other people reach
t hat .

And then funding. We all talk about nopney,
noney, noney, we need nmore noney. | think we do need
funding for | ow perfornm ng schools, we need funding
where we're not reaching the standards. W need
funding. And I'd like to see the funding be fornul ated
in grants with specific attached outcones, and if the
school neets the outcones, then they get their

i ncreased funding the next year and they continue with






the funding as long as they're neeting -- they're
showi ng progress towards those outcones.

And one last point | want to nmake on
reporting. | really think we need -- it's critica
t hat we have the percentage of students that took the
test on the data that comes back. W are |ooking --
all of us are |ooking for nodels. You know, in our
district, we are great in reading and witing, and
relatively -- we're not bad in math, but we're bad in
math. | nean, statewide we're not bad in nmath, you
know. We're |looking for schools that did really wel
in math, and we want to go see, where are the best
practices. W want to | ook at the nodels, we want to
visit those school s.

But right now, when | |ook at that data, |
don't know where to go because |'mnot sure that the
data's sound, because | don't know what percentage of
students took the test. And so until | know what
percentage took the test, I'"mnot going to invest tine
and energy and people in going to visit nodel prograns,
because what they might really be getting is a good
result because they've only tested 70 percent of their
kids. So that's another point.

PARTI CI PANT: | want to go back to your

gquestion, too. Personally, | still believe there's a






fundanental problemthat starts at the beginning of
this thing, and that is that |I'mnot sure that either
the public, and I"'mfairly certain that the teachers,
do not understand what the answer to the question is --
this is around expectations.

We tal k about expectations, raising the bar,
all of those nice little words, but | don't think that
there is a relationship between what we hold for every
student in terns of graduation, that is, what doors do
we expect to remain open for that student when they
gr aduat e.

I don't know if I'm making sense here, but
the issue is, when we were asking for high expectations
and raising the bar, how far do we expect to go with
that in terns of every student who we're expecting to
pass this test.

For exanple, mathematics is, have we
determ ned that every student does need some | evel of
calculus, and is that the bar at which we want to set
for every student within the school district? And if
that's the issue, | think that needs to be explained to
both the public and to teachers, and certainly to
ki ds. Because | don't think they understand that.

You' re asking, in your opinion, what steps

are necessary to do this. | think that explanation is






not clear. And there's sone pretty fundanental

phi |l osophy attached to that and, you know, that gets
right to the depth or heart, | think, of public
education, any education, is what doors do you want to
have cl osed for kids.

And it comes right down to, if you want to be
a doctor, if you have not had a consi derabl e amobunt of
mat hemati cs and sci ence and you graduate from high
school and you have not had those, those doors are
closed. | nean, unless you're willing to go back to
hi gh school and take those courses over again, you
don't usually get the opportunity to do those again in
coll ege. Chemistry, pretty fundanental. |If you
haven't had it, you' re not going.

And | think people have -- it's not clear to
the public where that Iine is. | think that that has
to be clear before you start telling them what the bar
is. Because right now, | don't think it is. Wen

talk to faculty and staff, they don't know. And if

that's where the argunment begins -- | sat there | ast
ni ght, you know, | heard all those argunents about, "M
kid isn't going to do that.” No one has had that

di scussion. At least, if it's been had, it's not
publicly well known. So | just think that is a

critical issue for you.






Some of the other things that are there, |

think there does have to be sone correl ati on bet ween

grades and assessment. It's kind of the basics of this
i ssue, but there should be -- when you're | ooking at
students' grades in school, | would think that they

woul d be fairly, fairly well correlated to the scores
that you have down here on the sheet. And if they're
not, | think there should be some questions being asked
within the system

And actually, | think universities do have a
role inthis, is that at least if I'mreading the
papers right, | hear that people are |ooking for higher
expectations of students coming into the university,
and | think that has a |lot to say about that basic
qguestion of what you expect kids to | eave with. And
don't think people are clear on that.

The timng of the tests is critical. |If
you' re going to do sonething about remediation or
hooking it up with grades, you can't do it at the end
of the year and keep your fingers crossed that
sonmebody's going to pick that up next year. Isn't
goi ng to happen. You need to change it sonmewhere, and
you need to do it at a tinme where it inpacts the actua
class that's taking the test.

And then | woul d suggest to you that in order






to get to this, you need sone very careful analysis of
your current results. | nean, let's ook at the
current results. If you take the current third grade,
you know, you've got 70 percent, 67 percent,

48 percent. The fifth grade, it's going downhill.
They're 65, 46, 39. \What happened to the eighth
grade? It goes up to 81, 48, and 16. And then you

| ook at the rest of it, generally 68, 34, and 17.

And you m ght even want to consider a
staggered -- and | know that you have a staggered kind
of inplenentation, but | think you need to | ook very
carefully, analyze carefully what kind of results
you're getting.

It's pretty clear that the state of Arizona,
in terms of what you're asking for mathematics, we're
m | es behind what you're asking. And again, that goes
back to the basic assunption, what are you aski ng, what
is the bar for mathematics? | don't think people know
it. | don't think they understand it.

And then | would say two things plainly, is
that the whol e i ssue about mathematics, | think you
need to | ook carefully at what it is that you're asking
for graduation requirements in Arizona for math.
mean, right now you can get away with two years of

general math, but that's not what you're asking.






You' re asking for sonething a whole |ot nore than
t hat .

So change the requirenment at the state
level. Change it to fit the bar that you're asking
kids to wal k under -- over, under, whichever. Because
wi thout that, | mean, you've got the state going one
direction, saying yes, two years of general math is
fine, and then you're saying, but you' ve got to pass a
test that requires cal cul us.

You know, fix it. Fix it. Make it cone
t oget her before you require themto -- you' ve got down
here the class of 2004. | would ask you to fix the
probleminternally before you' re asking these kids to
do that. You haven't done it, so do that.

Then the last thing is just about standards.
We ought to be teaching the standards. | couldn't
agree with you nore about the basics. Teach the
standards, but get teachers tuned in to the strategies
that meet those standards. We're not anywheres cl ose.
I know not in our district. You nay be better. You're
probably better than we are, | don't know, but we're
not cl ose.

And when we get the teachers tuned in to
standards, it should becone clear that we're not trying

to disrupt his English class. Those standards are






(tape inaudible) and then they can go on with the rest
of their class. But until we have done that, give us
the tine, the noney, and the incentive to get those

pi eces done.

And when we get those done, you won't be
asking -- we won't be sitting here tal king about
results. We will be talking about the critical issue
which is, how do we get them done. That's the critica
i ssue.

THE MODERATOR: Let's -- we're going to go
through this in several rounds so that people are not
waiting too long. |If you could just say initia
t houghts on this issue and then we can come back to
some of the other issues.

PARTI Cl PANT: Regardi ng nunber 2, the steps
necessary, | agree whol eheartedly with what he just
stated, and her. Resources are needed, and | know that
boils down to nmoney and funding. Until teachers -- and
this deals strongly with school district |eadership
When every single teacher is fully aware and cogni zant
of the standards and has good strategi es and pedagogy
to i npl enment those standards, that has to be the
foundati on before testing.

And I'"'ma firmbeliever in the plural cycle



of learning. W cannot ignore higher education and
what -- and how preservice teachers are being trained.
If we're not getting good teachers out of our

uni versities who are also cognizant and are devel opi ng
or have devel oped good pedagogy for teaching the
standards, inplenenting them and being creative and fun
with themw th kids, then, as one of my teachers
stated, | think AIMS will work as long as the enphasis
remai ns on the | earning process, and if that |earning
process renmmins exciting in the classroom

So we need a | ot of support fromthe state,
whether it's through staff devel opment opportunities,
wor kshops, training on inplenenting the standards
across the nine standards. So that is nmy conment
regardi ng that.

Regarding the date for an effective
graduati on date, our school feels -- we feel very
confortable right now where we are with reading. W're
di sappointed in witing, and when the time cones, |'d
like to share nmy teachers' concerns regarding the
writing portion of the exam and how the scores are
bei ng evaluated. Mnimally for the reading and the
writing, 2004.

Mat hemati cs, ny nmathenatics teachers are

stating until they're beginning at grades 3 and 4,






where there is that begi nning stage at the el enentary
| evel for teaching of the standards, |earning of the
st andards, how can we possibly expect our high schools
to be catching up.

So the focus needs to begin at the elenentary
level, and allow tine so that by the tine the sixth
graders graduate into m ddl e school and by the tine we
hi gh school adm nistrators get those incomng ninth
graders, hopefully they're going to be well prepared.
And so the cycle really needs to focus at the
el ementary level. And so ny nmath teachers are stating,
no sooner than 2008, 2009 for mathematics.

PARTI Cl PANT: A coupl e of inpressions, if |
may. |1'd like for you to reinforce the nunmbers (tape
i naudi bl e) .

I think one of the recent presentations that
| enjoyed was on the arts and education, and |I'd like
to hook this into her comments, because good pedagogy
will definitely incorporate the arts. Children wll
| earn so nuch nore about what they are trying to wite
and they' Il do it better if they have a picture
alongside it, as a very rudinentary exanple. And
think the same thing is true of science, that good
pedagogy will incorporate the kind of curiosity and the

ganme playing and the exploration (tape inaudible).






And 1'd Iike to reinforce the notion about
resources. It seens to nme noney -- we get accused of
al ways asking for noney, but we do need noney to help
teachers get ready to do these things that we're asking
themto do. But also, | think as everyone in this
group knows, |I'm sure, sone children need nore tine to
| earn than others.

And here we are, and it's true of al nost
everyone in our district, (tape inaudible) 600,
sonmething |like that, we want to get nore noney. But we
have a trenmendous range and we have (tape inaudible)
and we have many, many students who, in an ordinary,
structured school day, don't have enough tine to | earn
toread. So if the state could help us, and it does
hel p sone, the renediation that we are going to be able
to provide through the Prop 301 clause. But | think we
need to go further than that and take a realistic
account of the different tinme needs of the different
ki ds.

And the final point |I'd nmake on this issue is
related to his point of view

(End of tape.)

-- and whether it has nade a difference in
their life. Mst of themdidn't know (tape

i naudi bl e). There is so much to learn in this world.






Are we sure that we want to have people pass or fail on
the basis of testing.

And I'mglad you're going to talk |ater about
(tape inaudible) the test, because that's a very
crucial issue, | think. W certainly want people to be
able to express thenmselves. And |I'm no expert on what
should be in the tests, but (tape inaudible).

So | think resources, pedagogy, and for these
ot her problens, (tape inaudible). But then also, this
basic -- he phrased it as a phil osophical issue, where
you want the children to be. Do you want to include
t he whol e school in themor do you want to set a basic
(tape inaudible).

PARTI CI PANT: It's a real interesting
qguestion (tape inaudible) our children. And I'm
particularly concerned with the (tape inaudible),
particularly Native Anerican mnority students, when
you factor in the issues of English as a second
| anguage and (tape inaudible).

And then given the perception that's already
been dealt with or described, and that the systemis
not prepared -- either prepared enough to expect these
kind of results fromgrade level -- from|ower grade
I evel all the way through high school and graduation

then why are we asking that these standards be net?






That doesn't seemfair.

For that main reason (tape inaudible), the
test should not be inplemented until -- | think he
menti oned, correct ne if I'"'mwong, if the problens
internally aren't addressed and sol ved or (tape
i naudi ble). And until that happens, | don't see how
(tape inaudible).

PARTI CI PANT: |1'd like to address the ESL
situation also. | firmy would hope that nmy students
can neet those standards when they graduate. The
majority of my ESL students are Hispanic, and being at

the |l evel when they | eave high school, they stay at a

certain socioeconomc level, | would want themto
exceed that, and I think these standards will help them
do that.

My concern is, though, with the catching up,
as she was saying, starting in elementary school. 1've
got a lot of ny high school kids that conme in and
they're in our high school systemfor two years, and so
it'"s really hard to get their English skills up to that
| evel where they can pass this test that was geared,
believe, towards a native English-speaki ng student,
when these kids aren't native English speaking.

So | would -- | think support fromthe state

in that area, going back to what she was saying, if we






could look at different schools that are succeeding in

the ESL area, how they're doing, also nmaking clear the

standards for ESL, how they're being eval uated, so that
I can know, as a teacher, as their teacher, how to help
t hem neet those standards.

PARTI CI PANT: To follow up on that and
sonething that he said, too, | would hope that the
state would be able to make the sane kind of
acconmodati ons that a teacher does when they give a
grade. And | know that's very difficult to do, but he
menti oned the grades and the test scores should
correspond in some way.

Well, inreal life, in real teaching, you
don't sinply grade on the basis of your tests, and the
test is only a test. And so that's why there woul d be
a discrepancy between the two. You would take a
student who had been in this country for two years and
started as a junior and spends their senior year here,
and you woul d give them a pass/fail on graduati on based

on what you woul d expect for them being here two

years.
And | think the state has to do the same

thing. | think even if we change the date -- and I'm

really not personally in favor of that -- even if we

change the date, it still wouldn't change the fact that






everybody taking the test is not the sane.

And we are accommodati ng for Spanish
speakers. Wiy just Spanish speakers? Well, because
it's economically feasible to do. Shouldn't we
accommodate for every |l anguage minority? Well, | think
so, but it's probably not economically feasible. W
have sone 70 | anguage groups in our district, or 60
| anguage groups in our district.

So the only way that | think we could -- and
we've heard this from AEA. You have to have sonething
besi des a single outcone on this graduation
requi renent. There has to be sonething else. Sone
states offer incentives to students. Wen | was
| ooking for materials, M chigan gives students who do
very well on their tests $2,500. That seens |ike an
option. You'd probably save that in |lawsuits.

You coul d have multiple graduation stanps to
go on a diploma. You could have -- you could -- |
think you could legitimately give diploms to kids that
have does not or approaches standards as a part of the
per f or mance.

You know, those are -- | think the state
departnment has to | ook at options other than pass the
test. Because otherwi se, kids are getting

di scouraged. | had kids last termwho were






di scouraged. | just heard yesterday sonmeone at |unch
a fifth grader, a relative told this teacher, "I'm not
going to be able to pass the AIMS. Wen | get to high
school, I'"mgoing to drop out.”™ W don't want that to
happen. The state departnent has to deal with that

i ssue.

THE MODERATOR: Let's stay on this issue of
ESL | anguage, minority |anguage, kids that need nore
time to learn. How do we -- what can be done in this
context of higher standards, high expectations for
all students, what can we do to address some of the needs of
these students. And perhaps, al so, what about the school and
the district?

What are sonme of the things that mi ght need to happen
at those levels to deal with this issue?

PARTI CI PANT: | would just like to read a
statement from our school's special education teacher
Her concern is the out-of-level testing. And she
responded by stating: "OQut-of-level tests that are
currently being used are not very valid since they are
written for age appropriateness. \What is appropriate
for a fifth grader is certainly not appropriate for a
tenth grader. Not only does it produce invalid test

results, but it is also deneaning to the students who



have to take them™ That is one of her biggest
concerns.

As a parent, ny daughter, currently in eighth
grade, has a severe learning disability in math. She,
a year ago, in seventh grade, cane hone crying, worried
about AIMS. This year she's having a nmuch better year
but she's also part of the district's AIMS
i ntervention, where she is receiving special tutoring
once a week, and it's greatly hel ping her

But I wish ny charter school had the
resources to do the same thing right now | amgreatly
concerned about mnority students, about students like
my own daughter and our special needs students that
attend Fowl er who need extra tinme. It's difficult for
themto neet the same type of standards. And ny
speci al education teacher has recommended that the
state cone up with sonme type of flexibility with
alternative testing for special needs students or an
alternative way to assess that they are indeed
| earni ng.

PARTI Cl PANT:  You know, | guess | wonder, if
AlMS were not -- if AIMS was not inplenented and we
didn't have this test that we could | ook at that nmkes
us focus on the standards, would your daughter be

receiving that special math tutoring? | nmean, | guess






that's how | look at it.

|'ve been in the gane a long tine, and | have
seen ESL kids ignored. | have seen special ed kids
graduating with 3.5s when they can't -- they're reading
at a fourth grade reading | evel, because we've done
t hese wonderful acconmpdations. But what we really
have not done is help themgain the skills they need to
be successful, and as long as we keep --

For nme, | have seen teachers focus on the
standards and the instruction because of AIMS. And
can tell you, if AIMS was not here, they would not be
doing that. |'man English teacher, and if | had ny
choi ce of teaching students to wite or having them
di scuss a wonderful short story, |I'd probably choose
the short story. And we have peopl e naking those
choices all the tine.

And so what we do with those standards, we
say, okay, we have standards, and every kid counts.
Well, our ESL kids, until AIMS was inplenented, were
just there. | nean, they're sitting in classes. They
don't speak the | anguage. W had them all nmainstreaned
into all the classes and |ike one ESL cl ass, and
they're sitting in there and they can't read the book
and they don't understand what's happeni ng. But

they're graduating. Yeah, they're getting grades, the






teacher's going, "Well, you know, he's ESL, so I'm
going to give hima B. But I'"'mnot teaching him [|'m
just going to give hima grade and pass himoff."

And so it's hard right now, it's hard to | ook
at kids that are not succeeding at the test, but if we
don't hold -- if we don't say the test is for every
kid, then what interest is there -- | nean, what, there
are a few martyrs running around, but the rest of the
people are not going to go, "Okay, let's take the noney
fromhere and nove it over here."

We bought | aptop conputers for our ESL kids
that they check out like library books now. W
i ncreased our ESL program and we have now -- she is
doing like a special ed nodel. She goes into the
cl assroom and works with the regular ed teachers and
works right with the groups of ESL kids in the class,
where before they were just on their own.

We have not done that just because we focused
on ESL kids and said that they need this. W were
ignoring themuntil the AIMS test cane. W were just

-- | don't know what we were doing, but we weren't
doi ng what we are doing now. There's a focus and a
passion and an interest, and it's forcing us to | ook at
all of our kids, not just our top-end kids.

PARTI Cl PANT: | f you do that, would you not






be able (tape inaudible).

PARTI CI PANT: Well, it hasn't happened.
haven't seen it happen in 25 years, and because | think
it is looking inthe eye. | think it's been -- | have
to |l ook at a student and a teacher has to | ook at that
student, and say, "Yeah, you're not going to graduate

because | didn't teach you what you needed to |earn."

It's personal. Wen a kid is not going to graduate, it
becomes personal. That's what | think the difference
is.

PARTI Cl PANT: | would just kind of like to

address this issue and go back to the training,
sonmet hing that has been nmentioned earlier. | stil
kind of find it alittle crazy that, you know, we have
speci al education certificates com ng out of the
university level, we have ESL certificates, and we are
hiring teachers, oh, well, we need you because you are
an ESL certified teacher there. Then, you know, you
can teach and work with our mnority population. O,
you are special ed certified so, you know, you can work
with our special ed teachers.

I think it needs to be inclusive, starting at
the university level, in that we are working with al
kids, and the expectation is that we will take all kids

and teach themto neet the standard.






PARTI CI PANT: | want to go back a little bit
to -- one of nmy concerns is if we did have the
standards, and that's a good question -- socia
pronmoti on or pronotion just based on, you know, we just
l et kids go through the system \What happens when they
become 25, 30 years old, they have two or three
children, and the parents thenselves are functioning at
a second, third grade |level? Wat type of job are they
going to be able to go out and receive? \What kind of
support are they going to be able to offer to their
chil dren?

That's, you know, the nain reason why |
really feel -- | believe that there have been too many
ki ds that have gone through the system wi thout the
accountability, and either we're going to pay for it
now or we're going to pay for it later. And right now,
we are paying for it later.

Again, | believe that the training in the
standards, | agree with him 110 percent. |If we, in our
own school systens, in our own schools, have not
al i gned ourselves with the teaching of the standards or
within the district or even within the state, we need
to get our teachers trained so that there is
consi stency throughout the system

And the final comment that | would |like to






meke is that, again, | think going back to the
foundati on of this whole program we are |ooking at the
state, we are |ooking at the school district, we are

| ooking at the |egislature, parents, comunity nenbers,
Knock Up, you know, those sorts of agencies. | think
we need to begin to start looking at this as a "we"

t hi ng.

Because we have too many -- we are al
working in isolation, and everybody's telling everybody
what they need to do. Everybody's pointing the
finger. We need to sit down and we need to say, we
believe that this is what is in the best interests of
kids, and we are doing this, and we all believe init.
And we need to get the reassurance from everybody t hat
we are working on this together and that our goals are
all the same.

PARTI Cl PANT: On Navajo, there is like
approximately five school districts on Navaj o nation
that are performng at zero percent at neeting the
standard in math, and there are still several in
writing that have zero percent. And reading is a
little bit higher than the two subjects, but in math,
if there is a percentage that have nmet the standards,
it's maybe |ike 2 percent or something, fromthe

analysis that | did of our schools.






And | have done other work with individua
student data and ot her standardi zed exans such as
Stanford 9, and fromwhat we are learning there is that
there are students that are performng very well on
st andardi zed exanms on Navaj o, but there are just not
enough to pull up the rest of the percentage. And I'm
pretty nmuch sure -- very sure that this is also
happeni ng on this standardi zed exam of AIMS that is
happening with the Stanford 9 that | | ooked at.

And it's not the -- in looking into schoo
organi zation effects, it's not the students' fault that
they're scoring -- perform ng these scores on AIMS. W
believe it's a school organization effect, the
adm ni stration and teacher turnover and | ack of
curriculumalignnent, and the enphasis and
i mpl enentation of teaching the Arizona acadenic
standards in the classroom That's what we are | ooking
into, that theory there, and | really support that.

The graduati on date requirenment should start
with like our elenentary students, |like today's third
grade or fifth grade class in order for a good
percentage of our students to neet the standards by the
time they graduate from hi gh school

And | al so support the need for nore noney

for teacher preparation and student renediation, nore






enphasis on curriculum alignnent from grade to grade,
and al so data managenent is an issue. W have sone
grant schools that have taken the AIMS | ast spring and
they've cone to us actually bringing their data in a
box for us to help them And we've done it. W' ve put
it into Excel, each score, subtest, and we did that
anal ysis for them

And |'msure that this is also happening with
public schools, that they need help. Even though the
grant schools are not under the -- they're not the
responsibility of Arizona Departnent of Education, |'m
sure they're dealing with data managenent issues al so
in the public schools. That's ny coments.

PARTI CI PANT: My comrent is just responding a
mnute to sone of the coments she made and go back to
how we started out talking today, that standards have
certainly caused nore focus than ever before. |[|'ve
seen the same in ny school, and | see it statew de and
even at a national |evel.

It's put the focus back where it needed to be
and helped us to really | ook at the inclusion of
standards in curriculuns and so on. And | think we've
seen the result of that focus with an increased score
in every opportunity that it's given, and that was

recorded on this green sheet.






But realistically, | want to tal k about,
again, the purpose of IEP's. They exist for a reason,
and they are legally binding. And the reality is that
t hey exi st because there are sone students who have
profound disabilities and needs in certain areas.

And it kind of goes back, again, to what he
mentioned, that what is the bar and what is the
realistic achievenent |evel of a student with a legally
binding 1EP. WII they ever learn cal culus, no nmatter
what tutorials you give, what you do.

And so in sone regards, whether we like it or
not, there are going to be -- when you're in a
hi gh-stakes test that's all or nothing, there are going
to be those that are in that nothing category, and that
absol ute remai ns even with every best intention of
i ntervention, renediation, one-on-one tutorial
what ever it m ght be.

I don't know that that is truly a result that
they weren't taught. | think they probably will
achieve at the very best level that they're capabl e of
achieving. That's not all students, we're just talking
about very specific -- we identified students, but in
an all-or-nothing situation, you have to have sonme way
to address those needs of those students.

And t hen back again to really analyzing the






data you have. We're in those early stages of seeing

what the data is and analyzing it, but I, too, am
concerned statewide. | see that the remaining students
still to test, every test | give, |I'mthe one that

| ooks at that list, conpiles it, nmakes sure | see who's
on that list.

The nore opportunities that are given, the
remai ni ng students to test are minority and special ed
students. And if we fail to look at that issue, why is
that and what can be done, we're doing a great
di sservice to that popul ation.

PARTI Cl PANT: | wear a lot of hats, and |'m
out in the comunity a lot, and I conme from an
el ementary background. | was at the university first,
then | taught elenentary school. And when | first cane
into the systemwhere |'mat in the Verde Valley now,
ASAP was just introduced by the state.

And it was interesting because as a career
change, coming into a class, being a classroomteacher
I had veteran teachers telling ne, "Don't worry about
it. This too shall pass."

And | was just appalled at the attitude when
I came in. And | thought, you know, this is a good
i nstrument, and teaching ASAP and the tools that we

have and the training that we have received within our






district, | thought it was good. And | was pretty
naive. | learned a lot in seven years, an awful |ot.

So | exited the elenmentary school system and
am now back at the adult level. However, | still visit
the I ocal high schools, and one day a week | spend in
those high schools. And | teach at the college, and
teach students who have not graduated from high schoo
and those who have graduated from high school and that
are there at the comunity college for a variety of
reasons, so | see a real cross-section of our
popul ati on who are seeking education at all |evels.

I"mreal concerned about what | hear from our
freshmen. Every six weeks, | go to the high school and
work with the Odyssey program which is strictly a
popul ati on of freshnen. And what | hear there is very
di sconcerting: | only have to stay until |I'm16. |
wi || never graduate from high school with Al MS now
anyway, so |I'mout of here. So | don't have to listen
to what you have to say. | don't have to participate.
| don't have to mind ny manners. M behavior is of no
interest to you or to ne.

All of these things are beginning to perneate
this class that | saw this year, and there was a hint
of it inthe class that | had three years ago, as a

freshman, and there was a little nore |ast year, but






what |'ve seen this year just really frightens ne.

And it seems that what Al MS has done and the
burden that it's placed on these children is just too
overwhel ming for themto accept, and they say they
cannot see that there is any chance for themat all, by
the tinme they reach their senior year, that they wll
ever nake it, so why not just give up now. Wy should
| put forth all that effort.

And | think a part of that may come back to
the school and to parents, and | hold nyself in that
category. It's our responsibility that we need to talk
to those students, but we also need to advocate for
them And that's another reason why |I'm here, to
advocate for themthat for sonething that they have no
chance of passing because they haven't been -- the
skills haven't been introduced to themin a tinely
manner .

They' ve got two years, sonme of themthree, to
prepare for an assessnent which has turned out to be a
rite of passage for them which they weren't aware of
t hroughout their educational career, and now all of a
sudden the rest of their life depends on it.
Everybody's pretty frightened. Parents are angry
because what they thought they were doing for the

confort of the child and they were trying to do the






best .

And teachers feel that they've been | et down
and the rug's been pulled out fromunder them They
weren't given the resources, they weren't given the
time. And yet all along, we believe as educators that
what we need to do -- that education is a process and
we need to plan for that process.

But that's not what we're saying now. W're
saying right nowto -- you know, | have to -- | believe
in nmy heart and | believe fromtalking to the students
and | believe fromtalking to ny coll eagues that AlMS
is a good tool, but it is just that, it's an assessnent
tool, not a rite of passage.

And what AIMS has forced us to do,
fortunately, is to come together, | think, within our
own districts, within canpuses within our own
districts. | think it's forced us to come together and
di scuss curriculum where before I think there was
probably grade | evel discussion but not necessarily
districtwi de or even statew de curriculumissues being
di scussed.

I think we are | ooking nore at accountability
in ternms of parents and schools and the adm nistrations
and the Departnment of Ed so that we can all work

together. That's our nmmin goal, is to educate






children, and that it's not to place a burden on them
that they're going to drop out.

But | hear the frustration from students
saying | can't control the class, they don't care, they
don't want to be here, to the students who say -- who

just echo that and reinforce that to say, "What

di fference does it make? | have worked so hard to get
here. | will never be able to pass that math, | know
that, so I"'mgoing to just |leave. 1'mgoing to go get

ny GED, and then I'mgoing to go on to college."”

They miss so nmuch when they | ose two or three
years of high school. Because not that many of those
students wouldn't be able to do that. Wen you teach
sone of those students at the |lower end, they are just
as capable. It just takes longer, but they are just as
capabl e.

PARTI Cl PANT: May | ask a question of these
| ast two speakers? It seens to me so inportant this
guestion are people going to continue (tape inaudible),
is there any way that -- it's all very well, but a |ot
of students aren't going to get five chances.

Is there any way that we can track this? In
ot her words, of the people who didn't do well the first
time, how many show up to try it again? And even nore

crucial, people that try it the second tine, how nany






people try it a third time? W had certainly an
interesting (tape inaudible) if this would be another
tool to see what the effect is of these particular
structures. Wuld such a tracking system be
practiced?

PARTI Cl PANT:  Well, we've done it with, Iike
you say, devel oped our own data, but we think what
woul d be hel pful to have it tracked at a state |eve
and be delivered to us electronically.

We've spent quite a bit of tinme with kids
(tape inaudible), so on, but we had students, eleventh
graders, who were all newto the district. They had
come from Arizona, but they didn't have their reports
back. They weren't on their transcripts, so we were
trying to call around to find out fromtheir schools,
trying to get information whether they had passed or
not, what they had passed, how many testings.

These are all sonme of those |ogistical things
I was tal king about earlier. W tried to err on the
side of caution and we just tested them but we
couldn't prove beyond a shadow of a doubt somehow t hat
t hey had passed somewhere. But it was frustrating to
themas well not to have copies of that informtion,
whet her they had passed or not.

So if we had that, and it could be scores






given just |ike we get the data back on Stanford or SAT
and ACT tests, sonehow where there is an accurate
accounting of that. W' ve built in, in our own system
Student A, test opportunity 1, test opportunity 2. It
may say did not neet; the next one, not tested; the
third one, whatever their score was or if they finally
neet it.

But that's just what we're doing with our
handful of students, which, in the scope of the whole
state, is a very snmall anpunt of students conpared to
the thousands who are taking it.

So it's critical, again, exactly what we
sai d, that we have sone kind of master accurate
accounting of the opportunities. Because | can say to
a parent, well, your student didn't take it the second
time. He chose not to test. They didn't take
advant age of that second opportunity.

VWhat |'m just doing here in nmy own district
is, I'"'msending a letter home -- first | sent a letter
in advance, telling all parents the day the test would
be given, who was testing, and (tape inaudible). And
now I 'msending a letter hone to every honme if a
student didn't test, just letting you know your student
did not choose to participate. They're being counted

absent. That was a requirenent for the school day, so






on. But that's just the internal tracking we' re doing
districtwi de, which, again, takes a | ot of tine.

PARTI Cl PANT: But you're tal king about the
peopl e who stay with it.

PARTI Cl PANT:  Well, | also do -- | have no
i dea what happens (tape inaudible).

PARTI CI PANT: | think your questions, here
again, it comes back to ny point about getting a report
of the percentage of students that took the test.
Because if we don't get -- if we can't |look at that
data statewide with a percentage of students that took
the test, the kids may not be taking the test and
dropping out. And then we're going, "Oh, wow, aren't
we great. We've inproved our scores.”

And it gets back to his comment about what
are the expectations. You know, in high schools, we
just have traditionally measured our success by our
best kids. W know that. That's true. AP Kkids,
col | ege attendance, and we say, "Ww, isn't this a
great school . "

Meanwhi | e, we have kids in general math,
we' ve dunbed down the curriculum we've put themin
sonet hing they can just get by in, and we keep | ooking
at the top end and saying, "W're great. We're doing a

great job.






But truly, that's the fear I have, is that if
the expectations, which truly sonetines there are --
hi gh-stakes tests, sonetines the people who want them
and support them they just want it to serve the
hi gh-end kids. They want to drive the curricul um up
they don't want those kids to be in classes with those
sl ow ki ds and those kids that are bad kids, and they
want all these -- so they want to go, "Okay, calculus
for every kid."

|' m sayi ng nonsense.

"Cal culus for every kid, this will make
those kids straighten up and do it right, and ny kid's
going to get the best education.”

Meanwhi | e, what they really care about is
just those kids, those good kids, and they're not
caring that other kids fail and huge nunbers drop out
or huge nunbers don't get diploms. So that's one
expectati on or goal

If the state is very clearly to serve every
student in the public schools and charter schools and
private schools in Arizona, if we really want to have
all kids have a successful education, then we need to
really make that clear, and we need to be able to
record the data so we see if that's happening or not.

Because otherwise all we're going to do is an






injustice to those kids if we can't track how we're
serving them and how it changes as a result of the
i nformati on (tape inaudible).

PARTI CI PANT: | think it's interesting, to
further a point that soneone brought up, | think it's
probably true to say that mnority students in genera
graduate on the |l ower end of the econom c scale for
thenmsel ves and their famlies, and with that goes the
fact that they may conme from unstable environnents,
their famlies in the home. And even going further
under that, if you have an unstabl e environnent in the
home, what kind of support do you have from your
parents and your family in ternms of helping you with
your education and educational goal s?

Unfortunately, that probably exists here in
this situation within the state. Certainly within the
Navaj o nation, (tape inaudible) sonething's wong and
sonmet hing has to be done to address that, find out what
the problens are and how we fix them before we nove
into that next step of (tape inaudible) inplenentation
of the AIMS test.

PARTI Cl PANT: Let ne --

THE MODERATOR: We have about 30 m nutes
before 11:00 o'clock. Again, if we mght want to

finish by 11:00, let's start to segue, | think, and it






m ght be difficult, (tape inaudible) but let's start
tal king about this issue of time. What could be an
effective date. What woul d be optinmal, sonething that
we m ght want to send to the Board and say, this would
be an (tape inaudible) date (tape inaudible).
PARTI Cl PANT: Before we do the date, can
still do one nore? You said what can we do on this.
THE MODERATOR:  Yes.
PARTI Cl PANT:  That was your question. |
still think there is a primary philosophical issue here
t hat has not been addressed, and |'m not sure this is
actually a state issue. | frankly think it is nore a
comunity and school - by-school and teacher-by-teacher
i ssue, and that is that what expectation is brought to
the classroom by the teacher for the students that are
sitting in the classroom and when that is identified,
when that teacher identifies that -- because actually,
all of you were right on this point, is that some kids,
you're going to come in there and you've got one
expectation for them they're never going to nmake it or
whatever. But | nean, that's probably true in the high
school .
But when you start kids in school that there
has to be a clearer expectation fromthe teacher to the

child, with the parent, with the parent that is there






so that there is clarity as to what that expectation is
toresult in. And frankly, | think until we ever get
to that situation, we're going to have these neetings
until we drown ourselves here. But --

THE MODERATOR: Can | ask you, how m ght --
how do you achi eve that?

PARTI Cl PANT:  Well, I'"'mgoing to get to
that. For me, there is an issue of tinme that keeps
com ng up here over and over again, and that is the
kid --

Have you ever taught al gebra? Has anyone
ever taught algebra in here? | have. Here's the
problemwi th al gebra. Every student can |earn al gebra,
but algebra is a fixed content course. And what
happens is that for Student X, if you have a fixed
content course, they have to -- you have to get through
that content by the tine you get -- you go from autum,
Septenmber to June. Student X nakes it. Not only that,
Student X is probably ready to go on to Algebra I
okay.

Student Y is still trying to figure out that
formul a on how you solve for X, because within a
45-m nute period or whatever you've got, even a
90-m nute period, they didn't understand the formul a,

the relationship. It took themnore tine.






So if you taught al gebra, you knew that some
kids are noving right along, but for sone kids -- and
you were tal king about your daughter having trouble
with math -- you had to sit there and get themto
understand the concept. It sinply took nore tinme.

Thi s does not nean the student is any brighter or any
dunmber. It doesn't have anything to do with that.
It's sinply an issue of tinme.

Not only that, sonme of those kids, once they
start clicking on it, will actually outpace sone of the
ot her kids, but we never identify them So tine
beconmes absolutely critical

So we have to throw out the calendars -- you
know, this is personal stuff, is that we have to throw
out the cal endars, the clocks that we work by, by
school s, because it doesn't fit kids. Tine has -- get
rid of it. That's one.

Two is commtnment. |In order to get the tine,

we have to have people cone to the job commtted to the

i ssue of, "I don't care howlong it takes, |'ve got to
doit. | have to do it. |It's the job."
| still believe that you have to focus on

results. You have the tinme issue there, of course.
But you have to know what your results are to see

whet her you're acconplishing your goal. | don't care






what class you're teaching. Doesn't matter. It does
not matter.

Four, |eadership. You guys have all talked
about -- nost of you are all |eaders, all of you are
| eaders here. But |eaders have to be left alone to
| ead, and they've got to find the followers that can do
these things. They have to do that. You have to have
| eader shi p.

No | eadership -- this goes all the way up to
the state. No |eadership, you get confused, you get
all of these answers that, you know, kids are saying,
well, is it or isn't it, you know, and all of that
stuff. Sonetines you have to pull up your little socks
or big socks and get ready, you know. And sonetines, |
don't know, read the papers here in Flagstaff. It's
not all pleasant. But you have to do that.

And then there is a final issue, and that is
choice, is that you' ve got to provide the choices for
kids for education. W are still an institution that
teaches primarily by chalk and nortar. And nost kids
don't learn so well that way. So all those issues
about the arts, about all of those things are very
i nportant because that's the connection to those kids
to the academ c areas.

But start with that issue about persona






expectation. Until you get that straightened out, it's
a phil osophical issue. Were do you draw that |ine and
have the parent right in there from ki ndergarten on.
Because wi thout that, you can't get commtnent or focus
or time doesn't matter. None of those things matter,
because all the kids will wal k away saying, "I'm out of
here. |'m done."

But if you don't get that piece done, we'l
be back here next year having this conversation and the
following and the following. Those are the issues.

You ask what can we do. And a lot of it's internal, so
hel p us do this.

PARTI Cl PANT:  Could | ask a clarification
before you ask that question?

THE MODERATOR:  Yeah.

PARTI Cl PANT:  Woul d you tell me about 6 on
here? Six says graduation dates, which is the question
you' re asking us here. What is this?

THE MODERATOR: This is what is currently the
State Board rule.

PARTI Cl PANT: This is the current State Board
rul e?

THE MODERATOR: Yeah. So, for instance, the
class of 2002 woul d have to pass reading and witing in

order to receive the high school diplong.






PARTI Cl PANT: And they will have had five
opportunities by that tine?

THE MODERATOR: Yes. That's an inportant
condition. And for math, it's 2004. However, this is
a consideration that perhaps (tape inaudible) date is
this at issue and that's why the Board has decided to
(tape inaudible).

PARTI Cl PANT: 2002 and 2003?

THE MODERATOR: 2002 and 2004. That's what's
mandat ed now for reading, witing, and math.

PARTI Cl PANT: What happened to 2003?

THE MODERATOR: Pardon? (Tape inaudible).

Are there any inplenentation issues on
dates? Should we stay with the current dates, reading,
writing, 2002; 2004 for math --

PARTI Cl PANT:  Yes.

THE MODERATOR: -- or should that be noved
back, and how far back?

PARTI Cl PANT: The standards were adopted in
1996. If we had had a really good world, which we
don't always, but let's say that we had (tape
i naudi bl e) in line by 2000. Presumably, that was the

reason that the third graders were to be tested in the



year 2000. Those people will be eleventh graders in
the year 2008.

So | would suggest that we put a trenendous
focus on standards, that we analyze AIMS results every
year and inprove the AIMS testing as we go al ong and
that the Al MS becone a graduation requirenent either
when those children reach 11th grade or 12th grade,
whi ch woul d nmean either the year 2008 or the year
2009.

That, by the way, is the official request and
position of the governing board of the school, that we
concentrate on standards, that we defer the graduation
requi rement but not the test, continue inproving the
test, always analyze it, keep it in focus as a neasure
of how we're doing, and then the children have to neke
it high stakes for themin either 2008 or 2009.

PARTI Cl PANT: | don't know when the exact
date woul d be, but kind of follow ng up on what he has
said, | believe that there's got to be sone systematic
changes, sone structural changes, and sonme attitudi na
changes before we can hold ourselves to the
accountability of saying that there is a graduation
requi renment.

Again, | don't believe it is sonmething that

we need to throw out with the bath water. I think it's






sonething that we really need to focus on, but | think
these three things really need to change if we are
going to be fair to every child that is going through
the system

PARTI CI PANT: | think that I'mpretty nmuch in
line with what she said. At the very mninmm-- and
this is the position that AEA has taken, and | think
can support it -- 2007.

But | really want to reenphasize, too, that
sonme alternative to just a single kind of diploma is
really inportant, because of all the reasons that we've
tal ked about. AIMS is really a double-edged sword. It
has trenmendous opportunity to help us inprove, but it
al so can do a lot of damage to a few students.

And just one last thing on nunber 2, we
really need help in the state with materials. The
school district can't go to the publisher and say, we
need a book that has this and that. If | want
remedi ati on materials, | have to buy materials for
Florida, California, Texas, M chigan, New York,

Pennsyl vania, Illinois, because those are the states
that have the clout with the publishers. And that
doesn't match the AIMS, necessarily. W really need
that support. We need to have a textbook that has got

nore persuasion in it than Patrick Henry and Martin






Lut her Ki ng.

PARTI Cl PANT: | shudder at that. Are you
asking for a special textbook -- (tape inaudible). |
just couldn't (tape inaudible) at all. M child has an
Al M5 di pl oma, your child just has a diploma. | think
this is terrible. 1'd rather have everybody have a
di pl ona and then have sone with honors and sone with
(tape inaudible). So two kinds of diplomas just nakes
me shudder.

PARTI Cl PANT: Could | add to what he stated.

I know we're going back to nunber 2 a little bit, but
nore support and information provi ded back to our
teachers is critical

And | have to make statenents about the
writing portion of the exam sone of the concerns. MW
teachers are begging for sanples as to what exceeds the
standard in witing --

(End of tape.)

-- course conbined in some manner, how are
they broken down. And then the third concern is then
that the differences in the | anguage of the test versus
what is being taught in the classroom And ny teacher
used as an exanple, for exanple, how | define poetic
devices m ght be different than how the test defines it

and who's evaluating that test.






And thirdly, the instruction -- or fourthly,
the instructions have been confusing for the students
taking the tests and for those who are overseeing the
testing. A classic exanple, one of the questions in
the witing portion of the examwas to wite about an
issue to a school board, but the directions said wite
an essay. And the kids cane out saying, wouldn't we be
witing a letter to a school board? So little things
like that that need clarification that would really

assist the teachers in preparing students for the

test.

But | personally believe in high standards
and accountability. | have personally w tnessed in ny
own school a great change in attitude. | think she

mentioned this too. Hey, this isn't going away. W
need to do a better job of raising the stakes, of

rai sing |l evels of accountability, and I'd like to see
that continue. | think our state has invested too nuch
inthis test to not continue to inprove it.

And | would like to thank the state
departnent for having these focus groups. | think the
conversations need to continue. |'ve |learned a |ot
fromyou today, and | agree with her, let's always be
reeval uating, assessing the test, naking it better to

better neet the needs of all our students.






And | continue to state 2008, 2009, so that
we' re beginning the process at the elenentary |evel.

PARTI Cl PANT: Cl ass of 2002 are today's
el eventh graders?

PARTI Cl PANT:  Yeah.

PARTI Cl PANT: And then 2004 is today's ninth
graders? That's quick. That's right around the
corner.

PARTI Cl PANT: My fear about changi ng the
dates -- and | can see both sides, definitely -- is
t hat when 2005 cones around, there's going to be a big
scranble in the high schools because high school focus
has been put on the back burner, wanting to focus on
the el ementary schools to get themup to their
standards and bring them al ong.

So that's ny fear. | don't -- |'mkind of
torn between the two. | can see -- but | still see ny
ESL students coming in with two years to go to high
school, and it's not going to matter if they were here
in third grade because they're not going to be here in
third grade.

PARTI Cl PANT: They're al so not going to
conme -- nost of themwon't have (tape inaudible).

PARTI Cl PANT: Ri ght.

PARTI Cl PANT: But right now, as you bring in






Al M5, the accountability imediately is placed on the
students. And that accountability needs to shift
first -- first to the state department, who has
presented this to us and giving us nore information;
secondly, to the schools, and the accountability needs
to be at the school, at that level, with the teachers
and what we're delivering in the classroom and then
finally to the student, instead of starting first with
t he student.

PARTI CI PANT: It all boils down to
| eader shi p, which was stated over and over again,

di fferent |evels.

PARTI Cl PANT:  You know, | guess in the 31
states that -- | think there's around 31 states that
have hi gh-stakes testing, the accountability is on
students because it's so difficult to put the
accountability anywhere else. And by putting it on the
students, you nake the other partners accountable. |
nmean, that's kind of the practical or the reality of
it.

I'"'m not going to speak the popul ar view, but
| often don't, so beat ne up if you want. | want the
dates to stay as they are. And | believe that the AIMS
hi gh- st akes graduati on requirenent gives us -- puts

pressure on the system and without this pressure, we






stay at a resting state.

And the pressure is not just on kids, it is
on students; but the pressure is on nme as an
admi nistrator; the pressure is on every principal in
every school; the pressure is on superintendents; the
pressure is on the parents, who | see now getting
totally involved and concerned about what's happening
and what honmework's being done; and it puts pressure on
the state.

| mean, we -- if you hold this graduation
requi renent as a high-stakes test, we're going to
continue to pressure you for what we need to serve
kids. And that's going to work in all ways in this
ecology. We're going to keep the pressure on because
we have sonet hing we have to acconplish

| just want to say, you know, in the best
world, | love that plan that you just gave out. Wen |
refer to ny background in WAshington State, that's what
we did in Washington State. | was told -- we were al
told, these kids in the third grade, when they get to
the tenth grade, they're going to take the high-stakes
test. You have eight years to get them ready.

The state put |ots of nmoney into staff
devel opnent, lots of noney into schools, into

districts, to inplement the standards, to train people






to teach the standards, the whole kit and caboodle, the
best plan you could have, and it was wonderful. And
not hi ng happened differently.

And when those kids got to the tenth grade,
they failed the test. There were abysmal results, and
then you know what happened, the political pressure
came on and they said, Oh, well, we'll wait for eight
nore years.

That was a disaster, a disaster. And it was
done everything -- we've got to start here, start
here. Well, we did. W did. It's a great exanple to
| ook to.

PARTI Cl PANT: But you can't have. | nean,
the | eadership nust have failed, to have that test
visible to everybody, see how we're doing --

PARTI Cl PANT: Gave it all the tine, gave it
every year, |ooked at the results, but there was no --
it wasn't -- there was no intensity.

PARTI Cl PANT: So where did the | eadership
fall down? \Whose | eadership, the educators or --

PARTI Cl PANT: Everyone's. | believe
everyone's, because there was no intensity to it. It
was |ike, "Okay, yes, these students have to be
ready." And the third grade teachers knew it. They

heard it every year. "They have to be ready to pass






this test in the tenth grade, and we have to teach the
standards." But what happened was, they just kept
doi ng things the way they al ways did.

PARTI Cl PANT: There was no | eadership and
accountability there, not the test.

PARTI Cl PANT: (Tape inaudi bl e) keep doing the
test like you did and then we need (tape inaudible)

t hose schools that come up with the results, get the
nmoney grants and then they test.

PARTI CIPANT: It's a great notivator. You
can say that to have noney attached to it, you say,
wow, we get the score up this percentage point and
we're going to get nore noney, then we could do nore.

PARTI CI PANT: | agree. | think we should
start -- postpone it until 2008, 2009, and start with
the basics (tape inaudible).

PARTI Cl PANT: But | also agree we've got to
keep the pressure on --

PARTI Cl PANT: | do, too.

PARTI CI PANT: -- at the secondary |evels
that, you know, we're not on vacation here while the
el ementary school folks are doing their thing. That's
critical

PARTI Cl PANT: But keep testing.

PARTI Cl PANT: Ch, yeah.






THE MODERATOR: It's about 10 m nutes before
11: 00, and I'"'mnot going to attenpt to sumuarize this.
We have -- we'll go back and | ook at the tape and
listen again and | ook at our notes. Wat I'd like to do is to
just go around the table and ask if people have any fina

t houghts that they want to share.

So let us just go around the table, and I'lIl start
with you.

PARTI Cl PANT: |'m not ready.

THE MODERATOR: Ckay.

PARTI Cl PANT:  Pass.

THE MODERATOR:  You had your hand up. Who's
ready?

PARTI CI PANT: 1"l just say, | concur with
the mpjority of the people here. | wll delineate,

however, ny concern is that the intensity remain at
what it's at, because | think it has brought some great
focus and change al ready.

But because of all the other things nentioned
here, | recall that when | was -- the first year we
were giving the reading and witing to supposedly count
on the transcripts and the graduation (tape inaudible)

ampunt of tinme, but it was really hard for nme to



explain to the parents and the teachers how we coul d
still be field testing in the fall when we were going
to give a test that counted in spring just initially
out of the gate.

And | think until we've taken care of al
these internal things and it's really solved and we
wor k hard on the education things, | have -- | know
thi s has happened el sewhere, but during the |ast
opportunity to take the test, | had a teacher in the
district and a high el ected education official who
exenpted their children fromthe test.

And we still have a lot of work to do to
convince the public of what this neans and the
consequences of not being put through mandat ed,
| egi slated, so on. |f we have people at that |eve
still not taking it seriously, we've got work to do.
And no one's afraid to do that work, but to make it
count for soneone's graduation on all or nothing, while
we haven't ironed all those things out, |I'mnot sure
how fair that is to all students.

PARTI Cl PANT: Well, | said my points on the
AlMS directly, but | (tape inaudible) it strikes ne
that the Departnent of Education can also have a role
in helping us -- helping the public understand the

rel ati on between how children are doing in school and






whet her the parents are part of a systemthat gave up
on themin second grade.

So it seens to me it actually is the
responsibility of the Departnent of Education to help
t he whole community, the whole state understand that we
have to support the health of the children and the
nutrition of the children and the substance abuse
treatment for the parents and that we just can't take
education and act as though it's totally in isolation
"We're going to get these kids passing the test, so
t here."

So | would hope that they could take a | arger
view as part of the Departnment of Education's
responsibility. | know that they do sonme of that, they
keep track of how many (tape inaudible), but this is a
huge part of the difficulty that we're having in the
school .

I haven't spoken to a teacher since | canme on
the Board who did not believe that teaching was getting
harder and that they were working their hearts out, and
just to conme on and say, "Put in nore hours, folks,"
we've got to give themthe support that cones froma
| arger understanding in society.

PARTI CI PANT: | want to pass out sone

comments that hundreds or naybe thousands of teachers






in the state helped to provide information, and this is
from Ari zona Education Associ ation, so sone of you have
seen this already.

Even though |I've spoken in favor of del aying
it, I don't believe that we are doing -- where we would
be wanting the efforts, as others have said, if we just
said to the kids, okay, we're just going to erase this
deadline and we're going to nake a new one. | think
that's wong. That's what happened with ASAP, that's
what's happened in the past, and that could be
damagi ng. That's why | keep advocating for sone kind
of alternative di ploma or sonething.

But | do think that rather than hol ding one
group or another accountabl e ahead of the other, it has
to be done in concert. You can't say to teachers, you
don't get incentive pay unless your students did wel
unl ess the students have to be accountable. You can't
say to districts, we're going to withhold funding from
you if your students don't do well unless the students
are held accountabl e and the teachers are held
account abl e.

And actually, | take the opposite tack. |
think that the districts are doing poorly -- and
don't know how this would work, but teachers and

districts and buildings that are doing poorly need nore






resources, not |ess.

Maybe what you do is you take control of
those resources away fromthem You say, your students
are doing poorly so we're going to add resources to
you, but you can't choose how you spend those
resources. We're going to have sone administrative
resources used in what we think is the best way. And
the sane thing with teachers and the same thing with
districts.

I would hate to see what has been proposed,
that districts be taken over by sone state agency, but
I think direction or at |east control of certain
resources mght be a possible solution

PARTI CI PANT: |In addition to the data severa
of you have nmentioned that is critical in taking a | ook
at how students are doi ng, percentages of students
taking the test, et cetera, | don't know how this could
occur because | know it would be extrenely tine
consuming, but I think we also need to take a | ook at
the power of qualitative data also, whether it's from
focus groups like this, what is going on with the
| eadership of schools and district offices regarding
i npl ementati on of Al MS.

| listened to the negativity from (tape

i naudi bl e), and | inmediately wonder what is going on






in the | eadership of those schools. What is going on
in honmes, where the kids have such a negative attitude
towards school and life in general

What types of support are bei ng nmade
avail abl e for students to succeed, whether it's
anything fromletters |ike she was doing at Flag High
and i nform ng parents, but also the support fromthe
teachers in the classroom "You can do this, and |I'm
going to make sure you do. But let's take a | ook at
how we're going to get there."

And thirdly, the pedagogy, what is being used
in schools that work, whether is it in a |lowincome
school or a high-level, all-white school, you know, you
don't have -- there's nobre resources in a |larger
district versus some in snmaller, nore rural districts
serving nore mnority populations. There has to be
some good qualitative data regardi ng what are they
doing right that can be shared to help us all do our
j obs better.

PARTI CIPANT: |1'd like to just nmeke, again,
the sane corment. |f the dates are changed, if it is
pushed back eight years, my attitude is |ike, you can
forget it, because you're going to |lose all the
nomentum t hat has been built up. That is absolutely

not, in my mnd, the direction to go.






If there's a reasonabl e push-back of tine,
depending on the tests and how the students are doing
ri ght now statew de, that makes sense. W haven't even
seen the new math test. | nean, the math -- that was a
good direction to take. Look at that math test, take
out the stuff that math nerds put in there or whoever
deci ded that cal cul us should be in there and make it
reasonabl e and then give us a chance. Again, we
haven't even seen it. W haven't even taken it.

(Al talking at once.)

PARTI Cl PANT: So, but, you know, you've
taken -- the state's taken sonme good steps to listen to
peopl e and nake sonme changes. Listen, make sone
changes.

And again, |I'mgoing to conme back to
| eadership too. Be |leaders now. Take the lead. Move
it back a little bit based on public opinion, if that's
what you have to do, but to shove it back eight years,
you know, | just feel like I've got to go find another
state to be an adninistrator in, because that's a
disaster. That is a disaster and a good direction that
you' re headi ng.

And then lastly, 1'd say that -- | lost ny
mnd there. Lost ny last point, but |'ve said enough

PARTI Cl PANT: Again, I'ma little out of step






with my school board here, so | hope | don't get in too
much trouble here. But actually, | would stick with

the reading and the writing for 2002, and | think the

i ssue of leadership is critical here. |1 amafraid you
will |lose the momentum
Nunber two, on the math issue, | think you

have a bi gger problemthan what date or what year
you've got. | nmean, |I'mdoing this off of your
results. | mean, | wote your results down, so |I'm
sitting here trying to figure this out. You know,
math, | kind of like it.

So, but as | look at this thing, is that
before you said -- | nean, | know you've already said
the date, but | see that you' ve got at |east a
four-year problem probably a five-year problem here
and that is that the state has -- | nean, you stil
have a requirement of two years of mathematics, but it
can be general math. | nean, are you guys -- do you
follow this?

PARTI Cl PANT:  No. | know I'mnot going to
say anything. (Tape inaudible).

PARTI Cl PANT:  We follow math cores. W have
a math core that we've identified that's basic al gebra,
basi c geonetry, basic (tape inaudible). That was

adopted as part of (tape inaudible) nmust be taught






curriculumthat's aligned to that new core, which wll
be assessed in the new test that will be given this
spring.

So we said that for two years, so in that two
years -- we nmade a math task force | ast summer,
identify the core, that's what we're assessing, that's
what shoul d be taught within those two years.

So you're right on two years of math, two
credits of math that we nust be noving kids, wthin
those two years, to have proficiency on that core. And
how many concepts?

PARTI Cl PANT: 18 concepts and 76 performance
obj ecti ves.

PARTI CI PANT: So that is inportant to just
realize that when you called it (tape inaudible) and we
have been successful

PARTI CI PANT: | know that. | know that. But
|l ook at the reality within the state, and the reality
within the state is -- | think I"mright about this,
and | don't know, I'll ask you. Are you still teaching
general math?

PARTI Cl PANT:  No.

PARTI Cl PANT: Not at all?

PARTI Cl PANT:  No. When we saw the Al MS

com ng, we put in algebra and al gebra AB and al gebra






review and preal gebra and geonetry, and all of our
students have to take it.

PARTI Cl PANT: Who else can | pick on? How
about you?

PARTI Cl PANT: (Tape i naudi bl e).

PARTI CI PANT: We're still doing a genera
mat h.

PARTI Cl PANT: She's still doing one, we're
still doing one. The point here is that in order to

gear up for this, to gear up, is that it's not sinply
changi ng the standard that is there within the two
years, it's preparing and putting the inpetus for
understanding to get that going within the schoo
districts.

And | will guarantee to you that the problem
here is one of those 25/75s. You know, is it -- you've
got about 25 percent of the school districts either
doi ng what you think they should be doing or thinking
about doi ng what you think they should be doing and
you' ve got 75 percent that are still, you know, about
three years ago.

And that's the issue about |eadership here,
is that sonme of us got to step up. You know, all of
the focus has been on mathematics here. You know, |

read the papers (tape inaudible), but nobody has






expl ai ned the issue about what is required to get

there. |It's the old question | always ask, you know,
if you're successful, howw Il you know it?

Well, 1I'mthinking right now, think about
75/ 25. That's not a good result. |[If you focus on

results, take a |l ook at that issue. But there is the
problem and it is a | eadership problem It's a
| eadership problem coning right out of Phoenix and
com ng out of each one of these superintendents
of fices.
| asked for this when | came here, about
havi ng the chief superintendent neet with every
superi ntendent about the instructional issues of
getting this job done. 1've asked for it every tine
|'ve seen her. The answer is, "I don't have tinme."
And the issue is, you' ve got to make tinme. |
mean, you're going to get what you focus on. If the

chi ef executive officer focuses on instructiona

i ssues, that's what you're going to get. If you're
going to focus on political stuff -- no offense here.
| nean, | don't nmean this in a bad way. If you're

going to focus on political stuff, you' re going to get
political stuff. But there is the problem
So the answer to the math thing, | don't

think you're going to be geared up for 2004 for that,






because | don't think the foundation is there to do

it. 25 percent will be geared up to do it. The other

75 percent won't, and it will hurt your program |'m

all for your program Believe nme. You got my 100

and -- whatever, a hundred percent. That's actually --
I know they say 110, but that doesn't count.

But that's the issues, is that gear it so
that somebody's talking to these people to say, here's
what you got to do in order to get there. And then set
your date.

I'"mthinking that you can -- you know, we're
| ate, unless she's ready to neet with us
superi ntendents next week or sonething, you know, about
how t o change these expectati ons beginning this
Sept enber that you've got, it's not just a problem of
nine and ten. This is really a problemof at |east
six, seven, eight, nine, ten. That's at |east the
pr obl em

PARTI Cl PANT: Excuse ne. You mean si X,
seven, eight, nine, ten of what?

PARTI Cl PANT: Grades, grades, grades. Yeah

Anyway, |'mdone. 1'msorry.

PARTI Cl PANT: That's okay.

PARTI CI PANT: | want to talk as a parent.

Probably I'll ask forgiveness fromleadership fromyou






now because 1'Ill probably --

PARTI Cl PANT:  You never did that before.

(Al talking at once.)

PARTI Cl PANT: And again, |'mgoing to address
this as a parent because | do have a ninth grader in
the systemwho is going to be required to do this and
to take this.

And when | go to his teachers and ask his
teachers, how is he doing and they're telling nme he's
doi ng average work because he's getting a C, that's not
good enough for ne. 1'Il take -- | have taken the
standards book into the classroomteacher and said,
tell me which standards is he lacking on, so if there
is some formof remediation or help that | can offer to
him | can get it done, because ny son is going to pass
these tests.

Until we get the attitude changed in our
cl assroons, we are going to fail kids, and it's not
fair. We have got to get the structure, the system and
the attitude changed before we start being unfair to
kids. What that date is, | don't know. Again, | |ook
at the | eadership.

And as he has said, you know, | don't ask for
perm ssion, | just kind of do and say, hey, this is

what's best for kids. W've got to have that






attitude. W've got to take this and pull our socks up
and just nove into it, because if not, as he nentioned
at the very begi nning, have we tal ked about or thought
about the lawsuits that can cone because sonebody is
not taking this seriously.

PARTI CI PANT: | just kind of want to comment
on what they had said. |I'mnot sure that all parents
woul d be able to understand the standards, and | do
have to commend her because they did an excellent,
excellent job in inform ng the public of what that is.
And when | went to the conferences, | was infornmed as a
parent that my third grader |ast year, taking the
standards, that she had done this, she has met the
standard here, she exceeded the standard here, exceeded
the standard here, so it was very precise. But I'm
also a teacher. | know what to ask for, and all of us
do.

So it comes back to what he was saying, that
we need to have the parents also informed and show
| eadership in that area so that they can support their
kids. And ny daughter asked about -- sonebody had
nmentioned that they were thinking about making the
third grade test -- or if they didn't pass the third
grade test, they couldn't pass the third grade.

And ny first grader asked about that and






said, "Well, that's right, you need to know this stuff
before you go on." You know, of course |I didn't say
that that's how it was, but | was really supportive of
it.

And she had a good attitude, "Well, | better,
you know, try real hard in school, huh, NonP"

"Yeah, you should."

So it's all with the | eadership and going
back to parents and maki ng sure everybody knows what's
expect ed.

PARTI Cl PANT: And when we try contacting
parents, if we send letters honme, we can't assune that
the parents are reading them

PARTI Cl PANT: That's for sure.

PARTI Cl PANT: |'ve done that time and tine
and tinme again.

PARTI Cl PANT: Early on we have to do that
comm tnent issue with parents, and we have to know what
the personal expectations are for those kids, and we
have to put those together. And if we don't do that,
we're going to do this every year. You didn't conme up
with all this stuff now. (Tape inaudible).

(Al'l talking at once.)

THE MODERATOR: Five minutes |left. Yes?

PARTI Cl PANT: Yeah, earlier you tal ked about






the i nportance of results. |If we postpone the
graduati on requirenent, the graduation requirenent
attached to the test for too long, we will not have any
data. We will not have data

And I"mgoing to say this right now, and
probably -- you probably have the data. What data cane
back, what percentage of the students who were not
required to take the test for graduation took the
test? At one school, three kids took
the test. Three. And when the class was required to
take it, three mssed it.

So we will not -- | will not, as a principal
be able to have any data if you postpone this test for
ei ght years. There will be no data. | wll have kids
in the hundreds not taking the test. And | wll have
nothing to see whether we have net these standards,
because | will have lost all that.

So if you -- |1 don't -- | think it's naive to
think that you could postpone it for eight years.

We' Il keep giving the test, we'll get the data, we'l
ook at it, we'll just be able to nove right al ong.
That will not happen. Absolutely will not happen.

And | think you can go right now, if you | ook

at percentages of students that took the test, you

don't report it that way, and that's a critical flaw






that if you go back and you | ook at Sedona Red Rock

Hi gh School and you saw three kids took the test and
then you asked us, how many kids were in that class and
we told you 89, then you would know you have no data.

PARTI CI PANT: | just want to make a comrent
as a parent. M son in the previous year (tape
i naudi ble). And he had a hard tinme with math. He has
not (tape inaudible) no matter what the subject is,
very highly intelligent. So ny concern is -- and he's
al so one of those kind of in a (tape inaudible), so ny
concern is, we have to fix this. W need pass or fai
(tape inaudible).

THE MODERATOR: You want to have the | ast
wor d?

PARTI Cl PANT: Sure. Just as a closing
thought, | really appreciate the opportunity to have
these focus groups, and | know you've been very busy
doing this all over the state. | hope as this process
continues that you'll continue this formt.

I think if we had done nore of this in the
begi nning, it would have been hel pful to hear from
practitioners and people in the field and so on. And
know you did sonme of that, but | hope you continue
this. | think it's a good plan as you're going through

t he process.



PARTI Cl PANT:  Thank you.
THE MODERATOR: Thank you for your tine.

Thank you for com ng.

(End of tape.)



